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ED 228F: Becoming Literate in School, Fall 2009 
Thursdays, 3:15-6:05 CERAS 204  
 

. . . . . . . . . 

 

 

 

 

Course Description 

This course is the second of the three-course series, Becoming Literate in School, designed for 

the STEP Elementary program. This class introduces fundamentals in content, pedagogy, and 

assessment for teaching reading and writing. Candidates explore theories and practices through 

a variety of experiences, including discussion, in-class simulations, guided observation in the 

placement classroom, assessment of students, lesson planning, teaching, and presenting 

to/reflecting with colleagues.   

 

Course Objectives 

As we continue with the themes established during the summer, candidates will continue 

developing ways to create a positive, responsive literacy environment through: 1) learning 

about their students, 2) interacting thoughtfully with students, and 3) using pedagogical 

strategies that foster literacy learning and community.  

Candidates will develop their understanding of what is taught in reading and writing in the 

elementary grades. They will learn a variety of research-based strategies for teaching reading 

and writing, including strategies for English learners. Candidates will begin to administer and 

interpret assessments for reading accuracy, comprehension, and composition, which will be 

revisited in the winter quarter.  

 

Course Website: http://bb.stanford.edu/  

Announcements, readings, assignments, and course materials will be posted on Blackboard. 

You may also be asked to post questions and assignments on the site.  

 

 

Attendance and Participation 

 

Professor:    

Connie Juel 

Cubberley 219 

cjuel@stanford.edu 

Office hours after class or by appointment 

Teaching Assistant:     

Heather Hebard    

CERAS 100F      

heatherhebard@gmail.com; (408) 483-6107  

Office hours after class or by appointment 

http://bb.stanford.edu/
mailto:cjuel@stanford.edu
mailto:heatherhebard@gmail.com;
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Active engagement in class and in your field placement is integral to the success of the course. 

The more you are able to make connections between your coursework and what you observe 

and do in the field, the more you will benefit from this class. Attendance and participation are 

required. If for some reason you cannot attend class, please e-mail Heather at 

heatherhebard@gmail.com or send her a text message at (408) 483-6107.  

 

 

 

Course Reading 

A course reader will be available for $41 at the first class meeting.  Please bring your checkbook 

or cash. We will continue to read from the Johnston text, which you purchased for 228E. We’ll 

also be reading the two texts below, which are available in the bookstore and online. 

 

Calkins, L. M. (2001). The art of teaching reading.  New York: Allyn & Bacon.   

 

Ray, K.W. (2001). The writing workshop: Working through the hard parts (and they’re all hard parts). 

Urbana, Illinois: National Council of Teachers of English.   

 

Grading 

All assignments are due at the day and time noted on the syllabus. If an extension is necessary 

for reasons such as illness or an unexpected event, arrangements must be made with the 

instructor prior to the day that the assignment is due.  If no such arrangement is made, the 

assignments will be given a reduced grade.  Grades will be based on the following:  

 

Class attendance/participation (includes in-class interactive journal)  33%   

Reading Lesson and Video        33% 

Writing Lesson and Video        33% 

    

About Assignments 

 

Expectations:  

Stanford Honor Code.  Most of the assignments in this course are collaborative in nature.  Though 

you will be working together, the Stanford Honor Code still applies.  Two specific areas to be 

aware of are submitting others’ work as your own and plagiarism.  Please be sure that you cite 

others’ ideas and text appropriately.  For a full explanation of the Stanford Honor Code, please 

go to http://www.stanford.edu /dept/vpsa/judicialaffairs/guiding/honorcode.htm.  

 

Work Quality.  Part of becoming a teaching professional is disciplining oneself to produce high-

quality written documents.  As a teacher you will write parent newsletters, memos to the 

principal and faculty, and case reports to specialists who support your students.  Your level of 

professionalism and knowledge will be judged in part by the way in which you present yourself 

in writing.   Because this is a literacy course, we would like you to showcase your best literacy 

skills in the work you produce.  All written assignments should be well-crafted and edited.  We 

mailto:heatherhebard@gmail.com


 3 

encourage you to help each other with revisions and editing.  You may want to set up a writing 

group for each assignment and provide each other with feedback.  The Stanford Writing Center 

is another great support but the tutors will not edit your work.  You can sign up for a writing 

tutor at http://swc.stanford.edu/. 

 

Assignments 

Preparation for class. A third of your grade will be based on the degree to which you prepare for 

class and engage actively in lecture, discussion, and class activities.  All reading for each class 

meeting should be completed before class. Some class meetings will require you to bring 

observation notes, student assessments, video, a book, or a paper to discuss. The success of the 

course activities and your learning will depend upon your preparedness, so please make this 

your highest priority.   

 

Reading lesson and video. This assignment will give you an opportunity to learn about reading 

instruction, design instruction based on student needs, and teach a small group of students. 

This assignment can take many forms: guided reading, book clubs, literature circles, or a 

reading workshop minilesson. The type of instruction you use will depend on your placement 

classroom. Talk with your CT well before the planning stage so you can identify the students 

with whom you will be working and the approach to teaching you will use. Next, ask your CT 

to share any assessment data that she has for the students you will be teaching. Arrange to 

observe these students in a variety of reading contexts. You will plan one reading lesson with 

the support of your CT. The assignment will include a detailed lesson plan in which you script 

what you will say, which will be submitted to Connie on Monday, Nov. 2nd. You will videotape 

your teach your lesson the week of Nov. 9th. The final lesson plan, materials, CD, and a short 

reflection, are due on December 3.  You’ll also have a chance to share your work and learning in 

class, together with a short video clip, on that day.  More detailed information, including a 

project timeline, will be provided in a separate assignment sheet.  

 

Writing lesson and video. Using at least one of the pedagogical strategies covered in the course, 

you will plan, teach, and videotape a lesson on writing craft or process (i.e., you may not teach a 

lesson on English language conventions). Unless you are using an inquiry approach, we 

encourage you to keep the lesson short (about 10 minutes). And, unless it is not appropriate, 

your lesson should include an independent writing time for students to practice what you have 

taught them or to continue their ongoing work. During this time, you should confer with 

students about their writing. Finally, your lesson should include some type of closure, such as 

revisiting the teaching point, sharing in pairs, or allowing one student to share and solicit 

feedback from his or her peers. The assignment will include a detailed lesson plan in which you 

script what you will say, which will be submitted to Heather on Friday, Nov. 20th. You will 

videotape your teaching the week of November 30th and make some informal reflection notes. 

There is no reflection paper for this assignment; just bring your notes, along with your lesson 

plan and CD, to your meeting with Heather during the week of December 7. More detailed 

information, including a project timeline, will be provided in a separate assignment sheet.  
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Course Outline 
 

 

STRAND DATE TOPICS READING  ASSIGNMENTS AND REMINDERS 
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9/24 

 

History of Reading 

Instruction 

 

Content and Goals of 

Writing Instruction, Part 

One 

 

  

 

10/1 

 

 

Content and Goals of 

Reading Instruction 

 

Content and Goals of 

Writing Instruction, Part 

Two 

 

 

READING: 

 

Hirsch, E. D.  (2003). Reading comprehension requires 

knowledge–of words and the world.  American Educator, 

Spring, pp. 10-13, 16-29.  

 

Calkins, Chapter 1:  Co-Authoring a Literate Community in 

the Classroom, pp. 17-25. 

 

English-Language Arts Content Standards for California Public 

Schools  You can download directly from our class website 

or web 

http://www.cde.ca.gov/be/st/ss/documents/elacontentstnds.

pdf 

Read pp. iv-vii from the standards. 

 

WRITING: 

 

Ray,  Chapter 2: The Necessity of a Writing Workshop in a 

Day Already Full of Writing, pp. 17-27  

 

Ray, Chapter 3: Teaching and the Development of Writing 

Identities, pp. 29-40.  

 

 

READING: 

 

V Print out the standards for your current 

placement and bring to class. If, for example, 

you are in kindergarten print out pp.1-5; if 

you are in K-2 print pp. 1-15.  

 

V Determine if standards guide instruction in your 

placement. 

V Consider how Hirsch and Calkins would feel 

about instruction in your placement.  

 

 

WRITING: 

 

V As you read Ray, think about the writing you did 

in class last week. How has this reading informed, 

challenged, or reinforced your thinking?  

 

http://www.cde.ca.gov/be/st/ss/documents/elacontentstnds.pdf
http://www.cde.ca.gov/be/st/ss/documents/elacontentstnds.pdf
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10/8 

 

Guided Leveled 

Reading 

 

 

 

Calkins, Chapter 2:  Words that Change the World, pp. 41-63. 

 

Calkins, Chapter 7:  Teaching Readers within a Leveled 

Classroom Library, pp.119-135. 

 

Calkins, Chapter 10:  Guided Reading and Strategy Lessons, 

pp. 175-195. 

 

Johnston, Chapter 4:  Agency and Becoming Strategic, pp. 29-

42. 

 

 

V Think about the practices you have observed in 

your placement. Do you see “agency” developed 

as in the Johnston chapter? How? 

V Does your class have a class library? If so, what 

kinds of books are in it? Are books leveled in any 

way?  

V How are children matched to books in your 

classroom–or are they?  

V  If your placement has guided reading groups, 

talk to your CT about how children are placed in 

the groups. 

 

 

10/15 

 

Planning Focus 

Lessons (also called 

MiniLessons) to 

support text 

comprehension, 

vocabulary, world 

knowledge, ideas, and 

imagination  

 

Read Aloud and 

Discussion 

 

 

Calkins, Chapter 3 and intro section:  Reading Aloud, pp. 41-

63. 

 

Calkins, Chapter 5:  Minilessons, pp. 81-99. 

 

Calkins, Chapter 18:  Talking and Writing to Develop Ideas, 

pp. 359-385. 

 

Goldenberg, C. (Summer, 2008). Teaching English language 

learners: What the research does—and does not—say. 

American Educator.  

 

Johnston, Chapter 6:  Knowing, pp. 53-63 

 

 

V Think about the practices you have observed in 

your placement. How do you see “knowing” 

developed as in the Johnston chapter? 

V Do you see minilessons or other instruction to 

foster text comprehension, vocabulary, world 

knowledge, ideas, imagination? Note effectiveness 

and how EL learners are supported. 

V Do read-alouds support any of the above?  How? 

 

 

10/22 

 

Models for Discussion:  

Accountable Talk and  

Book Clubs 

 

 

Calkins, Chapter 12:  A Curriculum of Talk, pp. 225-247. 

 

Calkins, Chapter 15:  Talking and thinking about Books–

Comprehension for Young Readers, pp. 305-319. 

 

Calkins, Chapter 20:  Book Clubs, pp. 395-427. 

 

Calkins, Chapter 25:  Personal Response, pp. 513-527. 

 

 

V As you read your BC book, put post-its in it as 

discussed by Calkins in Chapter 15. Leave them 

in when you bring book to class. Star any that 

might spark a good Book Club discussion. 

V If possible, be ready to share a personal response 

to your BC book. 

V Think about the practices you have observed in 

your placement that foster/control student 

discussion.  What is working well? How does 
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Finish reading your Book Club book choice that you started in 

class last week. 

what you see compare to Calkins’ “talk-

curriculum” on p. 227?  Does your teacher teach 

“starter phrases” as on p. 242 in Calkins? 
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10/29 

 

Student Development 

in Writing  

 

Development of 

English Learners in 

Writing 

 

Research-based 

Approaches for 

Teaching Writing, Part 

One 

 

Unit Snapshot: Poetry 

 

Chapman, M. (2006). Preschool through elementary writing. 

In Smagorinsky, P. (Ed.) Research on composition: Multiple 

perspectives on two decades of change (pp. 15-47). New York: 

Teachers College. (focus on 21 to 47).  

 

Samway, K.D. (2006). Core research about the writing of 

children who are ELLs.  In When English language learners write: 

Connecting research to practice, K-8 (pp. 21-60). Portsmouth, 

NH: Heinemann. [40 pages—Identify those that are review to 

shorten]] 

 

 

 

 

V Plan for reading lesson due by Monday, Nov. 

2nd 

 

V Think about the practices you have observed in 

your placement. How do they compare to those 

suggested on pages 31-42of Chapman? How do 

they compare to practices/dispositions promoted 

by Samway? Choose one teaching practice about 

which you are interested and interview your CT 

about the rationale behind his or her practice. 

 

11/5 

 

Planning Focus 

Lessons 

(also called 

Minilessons) 

 

Research-based 

Pedagogies for 

Teaching Writing 

 

Unit Snapshot: 

Informational Writing 

 

 

Ray, Chapter 13: Focus Lessons: Whole-Class Teaching in the 

Writing Workshop, pp. 141-154.  

 

Graham, S., & Perin, D. (2007). Writing next: Effective strategies 

to improve writing of adolescents in middle and high schools – A 

report to Carnegie Corporation of New York. Washington, DC: 

Alliance for Excellent Education, pp. 7-28. 

 

 

 

11/12 

 

Teaching students to 

read like writers 

 

Giving Feedback 

 

Unit Snapshot: 

 

Children’s Literature in Heather’s box. Read all, with special 

attention to the book you signed up to study.  

 

Ray,K.W. (1999). Organized inquiry: Teaching students to 

read like writers. In Wondrous Words: Writers and writing in the 

elementary classroom (pp. 115-137).  Urbana, Illinois: National 

 

V Teach your reading lessons this week.  

 

V Bring in a student writing sample for a mock 

writing conference.  

 

V Using the inquiry methods outlined by Ray, 
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Literary Essay Council of Teachers of English.    

 

Johnston, Chapter Five Flexibility and Transfer (or 

Generalizing) pp. 43-52. 

 

Ray: Chapter 14: Conferring: The Essential Teaching Act, pp. 

155-171.  

 

make some notes about the children’s 

literature book for which you signed up. 

Bring these to class.  

 

V Think about the discourse around writing in your 

classroom. How do students ask for support, and 

what kinds of support to they ask for? How does 

the teacher provide feedback, and what sort of 

feedback does she/he provide?  
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11/19 

 

Assessing Reading: 

Word “Attack,” 

Fluency, 

Comprehension, 

matching children to 

books, running 

records… 

 

Assessing Writing  

 

 

 

 

  

READING:  

Calkins, Chapter 8: Bringing Reading Assessment into the 

Very Real World of Classroom Teaching, pp. 137-157. 

 

WRITING: 

Student writing, rubrics, and standards will be posted on 

Blackboard 

 

V Please bring Calkins book to class today. 

 

V Think about the assessment practices you have 

observed in your placement.  How are they used?  

Do they guide instruction? 

 

V Plan for writing lesson due on Friday the 20th  

 

V Bring in a student writing sample that you 

have evaluated using: 

 Standards 

 6 Traits rubric 

 Genre Rubric 

      Be prepared to talk and write about    

      what you have learned.  

 

THANKSGIVING RECESS 

NOVEMBER 23-27 
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12/3 

 

Reading lesson video 

presentations 

 

Bringing it all together: 

Reading and Writing 

in a Workshop Setting 

 

Looking ahead: The 

PACT 

 

 

Share your reading lesson. 

 

View a Writing Workshop video 

 

 

 

 

V Teach your writing lesson this week. 

 

V Reading lesson, video, and reflection due 

 

V As you watch the video, what research-based and 

or theoretically grounded practices do you see in 

this model? Are there opportunities for other best 

practices in this model?  

 

FINALS WEEK 

DECEMBER 7-11 

Schedule a meeting with Heather to discuss your writing lesson.  

 

 

 


